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The purposes of this booklet ar^ J to acquaint physical 
education teachers with the meanings of some terms used in reading 
that are related to physical education^ to acqua^t physical 
education teachers mith reading skills that can taught or 
reinforced through physical education activities, to provide a source 
or mQdel of such activities^ and to assist readi4g teachers in 
relating reading skills to physical education. Sijggested activities 
are grouped in the areas of readiness^ comprehension^ decoding^ 
reference and study skills^ and diagnosis. Examp4.es of sensorimotor 
activities listed under readiness include -locating parts of the body^ 
balancing or cue foot/ skipping^ and coordinating eye/hand and 
foot/eye movements. It is suggested that these activities be used by 
teachers in physical education and reading classes at all levels^ to 
assist students in upgrading their reading skills. (HRH) 
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The purpose of this booklet .is: 1] to acquaint physical education educators with the 'meaning 
of some terms used in reading that are related to physical education;, 2) to acquaint physical I 
education educators with reading skills that can be taught and/or .reinforced through physical' j 
education activities; 3) to provide a source or a* model of activities that can be used in i 
physical education classes to teach and/or reinforce reading skills; and 4) to assist reading \ 
teachers in relating reading skills to physical , education. : . ! 

This booklet is intended to serve as a model of activities that can be used in physical educa- 
tion classes. Each activity is merely a sample of how this- skill may be integrated into .the ! 
physical education curriculum. The physical education educator is to use this idea to build 
upon to create others of a similiar nature. ; 

In order to stress the fact that these reading skills can be integrated throughout the physical 
education cuniculum, the activities spaii'many grade levels' or age groups. This does not mean 
that this skill can be taught only at' this level but rather that it may be applicable to many 
ages. It is a source of activities that can be used by physical education educators to teach 
and/or reinforce reading skills.- ' ■ , , 

• ^ ■ . , ' , / 

As one source of activities, this ' booklet ck be used by teachers inphysical education, ele- 
mentary, secondary, and reac|j;ig classes to assist \^tudents in upgrading their reading skills. 
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PHySICAL EDUCATION B READING: 

aIwinning m ' ' 



I. PRE-READING SKIIiS (READINESS)" 



\ \ \ f 
' Mil On( mi miih to moti'tki gAo^ noM iiulU fvi m ixtudid himi Mt toJiQi 

mtoK h\uJtJU Uki iiiJupm, 'Htt£i^ on a klhii bm, tk, , need tt).k,fiWLid 

kloKi i (^JmU dev^pi m mil mtnK mM k iidifi^.^lmioKi, thm 

- itudenf is abli to Ma toWti of tbe- yy upoVcomod, 
For exanple: "^pltit^Slo yoifr hiad - am, hands, foot, le^, 



1. Locate parti 



J ^ACTIVm: Plijr '^SlioD St^f For tauple: 



^im aayi point to your knie.' 



'81»n laya point to you noii." ^ 
"Poi^ltoyoorelW." . f 

Thi child rMpondi only to those coiMnds prictJld 
by fiyi." 



*ACriVipf:, sing tht long and do the lOtlons to: 

"Head, Shoulder, Knees, Toes." 

'ACTIVnY; Students use a rope to outline their bo^ shape 
on 'the ground. Ihe students sake the nialleat 
outline with the rope into which they can fit 
thier body. Finally the students sake the Largest 
rope outline into vbifh they can fit their body. 
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2. Balance on one fo^ - Student can stand on one foot for the count of 5. 

A- *ACTIVm: Crane stand! In standing position, place 1 foot 

behind the opposite knee and maintain balance for 
^ ' ,10 seconds. Extend anus side ward for balance. ■ ' 

f ^ REPEAC standing on the other foot. REPEAT with 

^ eyes closed. 

3. Skl£ • - Student can skip a jcasonable distance (approxlaately 10 feet) without stopping 

or faltering. For nnple: The/ieicher siyi "Skip to the or "Skip 

acroii the root," , ^ 



Mr 



*ACnVipf: Playeri itand behind one goal line. IT, the / 
Hawk, itiodi In the center of the playing area. 
Select the nane/of 3 different birds and |lve 
every third player the'nane of'saae.blrd. The 
' , \ Hawk calls one of the nanes. The birds with that 
' 1^ MM SKIP across the field to the; opposite goal - 
- I andtheHi^trlestotagtiianyishecaa. 
Repeat the gane with the other two typesW^lrds. 
After'all 3 naei bive been called, the Havf counts 
'A the nuibfr of birds in bis neat and chooses a new 
M fiiwk. The Hawk at the end who had the noet birds 



In hls^l^ls the winner. 



4. WaU on a bdm^e beani • Student is able to walk the length of the bean without falling. 

j[ -i *fCmn\ hay "Follow the Leader", on a low balanw'bW. 

5. , Swla «H iSl IStt'in i £lr^ itudwt Is able to swing' his arua A ^ legs jfc in a 

circle upon comiaAd. ' -wV— " JV- 

I" • • ' ' ■ . 

^ACriVITY: Student responds to coomands Uy the teacher to swing 
either an iri.or a leg. ,The teacher increaus the 
< ' ^ speed of httcoanands. Students |lt down when they 

\ /do nof follow a. coi»and correctly'. 

Forexa^lei "Swing yoii |:lght\arni." 

. ^ ^, "Mng your left itg." 

. , "Swing your right ^" " 

\ "Swing yoyr left 
' ' • * ' . etc. 
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6. Coordjlnate eye-hand and foot-^ye aov^nents - Student is able to coordinate his eye-hand 

""^ and ioot-eye aoveaents with activities such 
a^ bouncing, pitching or kicking a ball.' 

*ACriVm: " Going through School ." Divide the ciass into 
several circles, one ball for each cltcle. 'On 
signal the first plfyer bounces the ball to 
hiiself once (first grade) a'nd then passes it 
to\the next player. When the first player 
%v:dm tht ba4 again, he bounces it twice 
(second gride) and passes' it on, Circle 
:«hlch coipletei the twelfth ^rade first wlas^ 

*ACnVnY: students kick eapty Clorpx bottles into a 
. circle drawn on the ground. Change the dis- 
tance to vary the difficulty. ' 

*ACTIVnY: Draw a line on the ground and have the students 
walk It crossing their legs froE side to iide. 

I; ' Etgcute directionality in coordinated hand-eye Boveawata - Student Is able to fceCute ' 

directionality in coordinated hand-eye loveienn, 
with aetlTitlea luch as throiHlng a ball tovarde 
a designated pointy or hitting a hockey putfk^ 





' int6 the net. 



^mm\ Make a down face fron a cardboard box. let 
thi ehildm try to throw bean bags througb ( 
the downs louth from a given distance., 
player gats to toss, 5 tiies. The one irt»(tol0Bes 
the baan bag thi^ough'the bole the laost often' wins 
' ' ' 7 

VARIATION: The teacher can.alao draw circles of vatjjng r^ 
flliis on the ground for the student to tL 
bean bags in frcn different distances. ^ 
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, < lelatesaseauencegf e]^- Student is .able to ittell (ora^y) the events in a story 

in the order in which the events occurred, Tor example, the 
student is able to restate a simple set of directionB to 
^ a game in Mie proper sequence or is able to restate the 
events fiJv^game in the order of occurrence, ' 

*ACriVin: Give . the student dltections. to.a like Eraser 
• Tag and 'have the child repeat themTrally. ^ 

^Al!^(yn3fi , Set ailde one day a mk for the students to teach 
each other tbiir favorite gaiMa. 

*ACriVI|IY: Read the studanta a spohs stoiy and have thm • 
retell the 'story in their oro^rda./ For exaople, 
the poem "Casey atytyBat" coulJ be used for 
sequencing event^.y 

C, \IUtid 1)ii,iMi\alu)([ ' " . T 

' WscrlihatM between 'objects, colors and shaEes - Studeit is able' to determine hov vartouB 

i ,v ohicetfi and '(lBq<ftno ova «. Jjrr i. J". 




objects anil 'designs are alike or.different, such as 'identi- 
fying similaritiea betweei balls, equipment, et*,, or 
\ioting the differmces between fo9tball8 and bisketballs 
or volleyballs and baseballs. ' 

*ACriVnY: Th^ different shapes of the various playing fields 
offer an excellent opportunity for' taking about ' 
^41fferant shapes. 



/ 
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For exaaple: 

I * 

the baseball diamond 
. the fodH^l field 
the track field • 
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^1. Identify, ftom ipemory stimuli, (desiga's , objects, letters , wiirda) presented briefly - 
\ ^ ' ' ■ , Student is ab^^ to recall froamemory stlmiili used to 

identify designs', objects, letters, 'words, etc«, such as the . 
' ■ - ^ . phrases "strike 'out" or "batter-up" io^tify I baseball 

game or the words "eagle" .and Jl^rdie" identify a golf game. / 

*ACriVI'IY: . To Introduce the equipaentXeeded for a given sport, 
A sbQW the' ftudents all the objects (pictures or / - 
^ ^ Xactual objects) -connected with t given sport for • . 
* Ysecc^i. Esve tt^e etudents close their eyes. 

Remove 1 object. Students open^ their eyes jnfTguess 

which 'iten is nissing. 

, ■ ■ ' * . .. , , " 

VARIATION: Besides nandng the missing objedt, have .the students | 

describe it and tell Its purpose. ; , 

Classify objects and pictures ■ Studefat Is able to ciaselfv/jCateeorlze oblects/^lctureg Intii ■ ' 

proper categories, such as wliat 'equlpnent is used in what ' 
game or what games use a balL ' ' - 

' ' ■ « 

*ACriVny; classify the following sports Itas ai belonging to 
either an Individual or team sport, 






' Teas ■ 


Individual 
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Follow 1 and 2 step directions ■ Student Is able' to respond to ilrectlons given orally. 

*ACnvm: Play the game '•Hother % I." 



*ACriVnif: The leader calls out notor tkills one or tvo 
at a tine and have the students we froi one 
skill to the next quickly. 

I ror.«aip],t! Walk- tiptop- ¥Blk- gallop -m 

A \ ' ' iMp-bop-.jttip -itc. 

DiscriMiyte batwwn somds - Student is able to tell the dif fenece la tvo or lore sounds. 



*ACriVITy: Students are able to identify different > 
sports events fron a tipe^ecordlug, 

For exanple: play a recording of the following - 

# gases; plsg pong, basketball, 
roller skating, tennis, etc. 

v-.,V 




MMtlfy service vordt in contaxt - Studttt can identify «ords bu^ u prtpoiitioaa, 

coi^tioni, aouB detenlneri» (a, the, an, etc.) that 
briat fm and froctve into ths aetnlug of a |aiMge. 
.liMM votdi htlfa Itudmt to und«:sta&d filttin 
dineOotti and ilM to rieoiniia on il|ht the tuceiiarr 
gl^t voeab«Uxy. * 

/ ■ . ■ ■ 




*ACTIVITY: Write these prepositions on the board and call 
attention to then: 

in into over across to at above 

Explain that these words can be forecasters in 
, sentences. They typically introduce phrases 

that tell where. As exaiples cite the following: 

in the lii»-tq> 

- ^ into Chuck's glove 

over the loudspeakn 

across the grass 

to the ground 

at the plate 



tjo tki Kidm ol ^hi^ikd himiijofL to on bih)ihiVh AfcAe a] vocflb- 

I 

•*ACTIVITy: Sports Talk ; Bow well do you know your' sports? 
Look at the words below. Each word goes vi^h 
^ a special sport, or actMty. Try to ma^the 

right word with the right sport. 




bunt 

block 

pivot 

check 

tack ( . t . . a 
reel •<.•.! 

smash 

hurcj^e.... 

spike 

crawl 

r slaloD. .t. 
putt 



I * I • I ? 
I I 1 1 I ? 

• I I I I ? 

• « I # 1 7 
1 1 1 1 1 ? 

I • I f I ? 

I I • • • ? 

I h • • «? 

? 

• I • I • I 
••••«? 
•••*«? 
I « 1 1 1 ? 
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(Pick from these: basketball, soccer, golf, 
tennis, sailing, hockey, fishing, track, baseball, 
skiing, football, volleyball, sviming, archery) 



' 1. Use context clues - Student is able to use sentence sense, syoonyis, antonyns, hoBonyns, ' 

coB^arlsons and contrasts, <nd word and iq^tlple neanings to determine 
the neaning of a sentence or passage, such ai UBiog the context of a 
sentence to detemlne the leaning of the word bat. The boy hit the 
/ baseball bat. / - / 

^ACnVHY:. Give the students; aV^sage from a sports story 
or directions to a gaae and leave o\it sone of 
the words and have thes fill in the blanks by 
usin^ context clues. ) 




For exaiple: 



The 



plays directly 



the center and handles the 
The fullback is 



'every play. 

hli with the, left 
„ three long steps to his left, The 
, halfback plays just his own 



end and close to the line of 



2,' Use picture clues - Student is able to use pictures as clues' to tiieaning of a passage or 

> ^ sentence, such as using the picture of a baseball player hitting a "fly" 
ball with the caption, "The player, hit a fl^ ball" to illustrate 
/ the awning of • . t 



^PClWlTi: Give the student diagrans. to understand written 
directions. 



/ 
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Directions: Movi bad^fvard, pausing at thrar 
different places . Use a different novenent'to' 
reacLeach place. 



I 
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I/se alphabetical order , gftide words , pronnaciatioB ayabols . accent apft and syllablcatioa - 




Student is ible ta use the dlotionar; to find infonution concerning^ 
a word (neanlng, pronunciation, etc.) such as finding the leaning n 
the word ptt^li as used in the sport of' babball. <, f 

*ACnvriY: Bave the students lake a sports dictionary which 
' ^' would include the specialized sports tendoology. 

?or eunply: The portion on baseball ilght^ook 
like the following. 



BASEBALL DICTIONARY 

* ,. 

. dugout ' 8 low shelter facing pinch hit - to bat In 
a baseball djanond and con- the place of another 
tatnlng the player's bench player 
foul - being outside the foul run - a score made In 



line 7^ 
hdae run.- a. tilt In baseball 
that enables the batter to 



baseball by a runner 
reaching home jiate 
safely 



nke a complete circuit of strlk^i - a pitched ball 
the bases and scores a fun ' recorded against the 

batter 
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^ACTIVITY: 




Have the students look up the origins of Physical 
Education terminology. . ' 



For exaiaple: 




The Old French' word dila mat "to cut a spJ/al 
groove." The word rifle is used to refer to 3 gun 

• wlthpoovescut into .the inside of the banel. 
The grooves cause the bullet to, spin along a 
Dore accurate path. 

At one tlie an umpire was called- a J/mpiJii, 

• the spelling of words can change. "Numpire" came 
from two Latin words, non and jMA, leaning "not 

^ equal or even." How does this meaning xelate 
' to our use of the word mpkit 



III. CqpHENSICN ^ 

1. Listen to determine purpose - Student is able to listen to a passage and detemine the 

purpose or reason for the passage. For exanple, in the state- 
men^, "Do not hif other people with the baseball bat. The . 
bat is hardr and it can hurt people.",' the student is able 
to determine the reason for not hitting people with a 
baseball bat. 

' . ' *OTnY: Give the students a lilt of safety rules pertalih 
c ■ ing to cflibatlve activities, the student should 

give the purpose of tiiese rules by stating what 
. * * night happen if they are not followed. 

Sample Rules , 

1. Mke sure the area is clear of potentially 
dangerous objects 

2. "give" with a fall, relax 

' , ■ 3. master sliqile skills first then move to the ^ 

note difficult ones. 
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2, . Listen to Identify details - Student is able to Identify deta^s -supporting the main idea 

such as noting that the boy had the red ball, and' the girl 
^ , had the blue ball, or noting th|Aetall8 of|a]De rule§. 

^ ^ACriYIlY: Conduct a class discussion on the Importance ef 

\ ' cooperating k piiysical al'icatton. After 

discussion, the students should list at least* 
S'vays they can cooperate in physical education] 

For exanple, a student's list nay look like th^ 
following: 

1. share equlpoent 

2. coiproilse 

3. obey the rules of the gaite 

4. vorkvith othifers to achieve a goal 

5. be a good sport . 




) 



3, Listen to identify sequence of events - Student Is able to relate the sequence or order 

in tffaic!h.t)ie events in the pasuge oceuned, such 
as noting the coneet sequeBce of gaie plans or 
gaM rulee. \ ' 



^ACriM: Fbotball plays are an' excellent way to teach 
sequoiee of events. 



■ 1 ' ■■ 

^' Listen to Identify relationships (ciuft-^feet, coeparlsons, etc.) - Stodent Is able to 
' (feterniis the cause and effkt of an event or note 

the co^ksrlsons In a relationship such as noting 
that because the pitcher lias a 'Sprained vri^^ 
uaible to throw the ^all very veil or !»tlsg that if 
the Ihilei ire not foUQ«ed,^hey could be ii\jure4i 



It ^ 41 f m n m m« « v « < ^ 



-it , ,f t .t n t J ^ ^ If .1 ^ ^( If ^ m >^ ^ ^ w M ^ » t < K^'^ urn * * " * Ti<-^*«#'«'. r'»*'f-i»<*'Ki'«,-(r(<i'<;'* 
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*ACTIVnY: When teaching a.sport,. list 'some comon faults 
of execution and have the students list the 
effects these faults. . 

Poryaap^e, In volleyball s'oiae of the comiin ' * 
faulls in eiftcutlng an overhand serve are listed 
below, The stiident list the effects these faults 
^ will have on the bajl. 



/ , ' FAULTS 

1. ilot watching the ball. 

2. Attempting to hit the . 

- ball too hard. «}' 

■ i'i. 

3. Wrist too relaxed "on- 
the serve, 



EFFECTS 
I 



•5. 



^^sten to interpret descriptive language - Student is able to determine when the speaker 

Is describing something and interpret the 
description^ such as 'noting' that the boy who 
kept pushing the girls around and hitting the 
boys during physical educatloa class was bad . 
tempered. 



i 




*ACriVnY: On an indivlduil inventorj, each -student should 
be aUe to choose the sentences which best, 
describes ble/her feeling towards a. subject. 

For exaiple{ ' 



iWhat kind of perion are yout Mark Y (yes) if, 
the, statement below, sounds like you and H (nd) 
If it does not sound like you. The important 
thing Is that you mark the statement according 
to the way you really feel. \ 
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1. 

2. 

3. 
k. 



Are you a perion who..... 

Is interested In finding out vUy soae individuils - 

are good in sports and other are not? Y N 
would like to know vfay soae individuals' 

Bovenents are snoother and others are not? Y N 

thinks Bovenent is beautiful soBetiaest Y N 

vooders what uVtt a pirion graceful? / Y M 



dascrlblag 



Listen to recogniie enotions - Student is able to detenlsi vben t;he tp^tj/i 

a character's feelings or «tttlou/suchMpting that 
the cheerleader vho laughedi kiind,' and bugged bar 
brother, a neaber of tbi vioniiig tm, vti ixcitid and 

.* happy. 



^ACTIVITY: After hearing a sports itory, hive the students 
describe how the characters felt and vhy. 

For ixnple: 

'Thi officials hid to confer for stviril ilnutas 
before thiy inoouDCid that tbi dropkld, though 




0 



t 



I bit aoldy thut diyi, itU^ via a l(kl icoriag 
vilpoa and wtth three points if successful. 
Uhan the gun sounded a aoMnt later, the score- 
board md: State, 14; Colton, 15. (More 
TenhAge Football Storiei , Josh Fuman, ed. 
Lsntero Press, Inciy 
Froi the inforsatlon given in the passage, 
describe bov the folloving persons vould ftel. 

1. Colton' s coach 

2. State's coich 

3. the player who nade the dropkick 

4. the Colton' 8 qusrterback 



7. listen to draw Inferences ; Student Is able to draw an inference from a stated passage, 

t. such as noting that the final score of the baseball gaoe was 



Tlgerfl-3, Lions-fl and infening that the Tigers lost the gaae. 
13 4^ 
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^''> I'iaten to anticipate outcoaes 



0. 



*ACriVnY: Read tb« headlloti fron the Sporta paga of tha 
newspaper and have the studenta decide on the 
detalli such as who von the game, what tyii of 
gane It vaa, etc. 

■ Student la able to anticipate the outcoie of an event 
stated In a passage given orally, such u anticipating that 
tha Tigers will lost the ball gate since, In the ninth 
inning, the' score Is: Tigers-3; llon»-6, ptudents can 
also anticipate the outcoM of a gaie If certain eventa 
occur, . • . .j ' 



p 
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Understand concrete worJs , phrases , clauses, and sentence patterns - Student is able to 

use phrases, clauses, etc.^ written sentences/passages to 
determine meaning. For example,. in a given reading 
assigment, the student reads the sentence, "Put the bats 
In the lockers t the balls in the baskets , and the rest^cf 
the equipment in the^," and is able to use the phrases 
and position of the phraias to deteniBe where and what. 

/ 

♦ACTIVITY: Directions ; (Gjie) Draw a card out of the box 
aniido what it {l^ls you to do on the card. For 
exi^le, the card may state, "Put the ball on the 
tliali." Tou would then pick up I the ball aoT 
puTIt on tke chair. (OptlMalj Bave the class 
aepibers tell of other places the ball could be 
placed such as: on the floor, in the box, etc. 




2. Understand 1^ student is aDie to determine the main Idea of a sentence/passage 

from a written seliction, such as in a written set of rules for a 
game. For example, when given the following, the student Is able 

^ to identify the main Idea (objective) of the game. 

Put the two pins twelve feet apart. Stand at one pin and throw the 
set of four loops so they ring the pin. You score a point for each 
ringer made. The person at the end of 4 roiinds is the winner. 
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WIVIIY: Directions ! Ask the' class to re^d the rules of 
the game and then tell the main objective of the 



"-v'N 



, The gane 1b played with two teans. There are 
six Benibers to a tean. The tw teans stsod oppo- 
site uch other facing the net. One Mnber of 
the starting* team bats the ball over the net. 
A player on the other tein nist catch the ballN 
before It hits the ground. Players are alloved | 
to. hold the ball vltb their hands ^before hitting 
back the ball. The teas that nakes the otbar , 
tean ^rop the ball scores a point. The teat that 
Is the first to score ten points Is the vlnoer. 

The aaln objective of the gane Is. to: 

a. hit the ball over the net 

b. be the first tean to score ten points 

c. hit the ball vith your hands 

d. do not let the ball hit the ground ' 

3. Understand details - Student is able to note details such as vl^o, mat, when, vberi, vhy, 

or hov in a given written selection # For em^le, in the sentence, 
"John jgut the net in the box," the student can idtotlfy wto, whit, sod 
where. In biography of an athelete, tbi student recalls specific 
details that nay have contributed to his success. 





^ACriVnY: Directions ; Read the following biography of an 
athelete and underline the details th^^ ude hia 
a sueeessftil basketball pliyir. The firit few 
details have already been underlined.' 

Toipy was a lean, 6*10" tall . He was able to 
kiBlpuUte tHTFall accurately with his hands, 
file powerful an and lag wseles enable hii 
to run quickly and juip high. His dedication 
kept hli practicing on the courts for many 
hours a week. 



15 
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4. Dnderstand eeguence - Student is able Co determine the sequence of ^events in a^written 

selection. For exanple, in the sentence, "After the glrlKvent 
swiming, they took showers, got dressed, and vent to buy sone 
ice crean,: the student can detemlne the order of events in the 
correct sequence. In a passage relating the events of a gaae 
or a meet, the student can put the eventie in the proper sequence. 



3 



^ACTIVJTy: Direction ; Read the following passage about the 
events of the football gaoe, and then put the 
events in the correct sequence. 

At half tine, -the score was 7 to 6. The Toppers 
were ahead. Jli, one of the Toppers, had 
/ scored a touchdown before the tod of the first 
« quarter. The first touchdown scored after 

n half tine was by the Deions, making the score 

T 12 to 7. The next two touchdowns were made by 

the Toppers. The final score was DeDons-12 
and Toppers-20. 

The Toppers scored two touchdowns in a row. 

The Denoos were ahead 12 to 7. 

. Jim scored a touchdown. 



5. Understand cause and effect - Student is able to determine a cause and effect situation in 

a written sentence/passage and- can either determine the 
, cause or the effect of a given situation. For example, in 
the sentence, "The boys stayed up until late in the evening 
and were too tired to play ball the next morning," the 
student can determini the cause as being not getting enough 
sleep and the effect as being too tired to ^ ball. 
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^ACTIVITY: DlrectlonB ; Read the passage to detemlne the 
i cause and effect of the. following event, then 

state the cause and its effect. 



The morning before the final svlnlng.neet^ ) 
Robert slipped on the ice and sprained his aw. 
Robert vas the tean's fastest free style svinser. 
The teaa m depending on his ability to put 
then ahead In this oeet. Robert realized the 
teao's situation and decided ^o swia in spite 
of his sprained am. Despite his efforts, Rob^t 
vas unable jcp score the. points the teaa needed.' 
This oeant that the teas lost the finals , a big 
disappointaent to the hopeful swiowrs. 

Cause: 



Effect: 



6. Understand contrast and conpariBons - Student is able to deteraine whether or not written 

words/ sentences/passages have the saae aeasing, are 
related, or have llkenesiis or differences. For 
example, in the pair of seiotences: "The boy aade 
a hone run," and "Thl boy ran to all bases, including 
^ hone plate, and scqI^ a run before the players were- 

able to return the ball," the reader Understands : 
that these two sentences have the 



,*CriVmf: Directions : Read the following paixi of sentences 
and decide if the sentences have the iMe leaning. 
If the sentences have the saae aeanlng, put an 
S in the blank. If they are different, put k 
I In the blank. 



_The batter hit a foul ball . 

_ The batter hit the ball Outside the boundary line . 

^ The batter struck out. 
"Thebatter struck tha ball. 
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7. 'Understand abbreviations , symbols , acronyms - Student is able to determine the meaning- 

• of abbreviations, symbols, aod acronyms 

(SCUBA: idl'tJiifikMmitJ^ 
uppmtu^l. For example, in the following 
written sentence, the .student und^rs^an^ls ; ' 

0- that the abbreviation -cajt. mean^ Jl'itiin .' " • 
A note on the bulletin boatd 8iffl# John ^' 
' Smith, Capt., means that he is^leam ; 
' xaptain~8tudcnt8 need to kofHuch abbrevi- 
ations for cdDiBunicBtion</4^tme6. ' 

*ACTIVmf: Directions ; Read the.fodJpfentenceJ andv 
^ identify the correct mea&'of each undidi^ed 
* abbreviation. ^ j ■ ' ■ 

1. Meet for practice : at 7; 30 A.M. (in the after- 
noon, in the|evenJng, in the momiiig) ' 

2. Return th^ equliiient to the team* 8 ^j)t. 
(captain, coach, catcher) 

3. Today,/ put all equipment in basket no^ 7. 
(not, liiDiber, notlcf), 

*A(n'IVHY: 1. Students can be made aware of abbreviations 
. commonly found in newspapers and sports arti- 
cles. For example: NCAA, AAU, NFL, WFL, NBA, 
ABA, etc. 





^ACnVITY: 2. BoHHftpf various sporting events utilize 
abbremticw of which (udents can be made 
aware. Baseball box scores are good examples 
with such abbreviations as rbi, hr, dh, bb, 
ab, era, etc. 



8. Follov bitten directions - sAident is able to follow a set of written directions. For 

V, example, in the set of directions, "Take a shower before Jumping 

into the swlining *pool, and take another shower when you get , 
/out," the reader understands that he is to take a shower both 
before getting in and when getting out of the swlailng pool. 



A 
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*i\CTIVm: Direction s; Read the following directlens 
which are rules for the game we are about to 
' play. Those who do not follow the rules' will 
be eliminated from the game. 

L Hit the ball onl^ with your head while the 
ball is in play. . 

2. Hit the ball only once . You may not hit 
the ball twice in a row. 

3. Stay inside the boundary line. Do not ' 
' step outside the bounday line. 




C. MtApfiiUin SkUJU 

^' ^^^erstand and utilize predictinj; outcomes - Student is able to predict the outcome of 

an event. For example, given the foUow- 

Olng passage, "With one lap to go, Mark 
^ ' was two laps ahead of Joe, and Joe was 

one lap ahead pf- John," the student 
should be able to predict that Hark 
would win the race and that Jofl would 
come In last. 



*ACriVI]Y: Directions ! Read the following set , of Mes for 
playing the game, and then answer tlie- questions 
that follow. ■ ' 

1. Hit the ball onl^ with your head while the 
ball is in play. You may not use any pther 
part of your body to hit the ball. 

2. Hit the ball onl^ once. You may not hit 
' the ball twice in a row. 

3. Stay Inside the boundary line. Do not step 
outside the bounday line. 



52 



19 




2,' Drgv conclusloM and aake geneyallzations 



A 




*AcnvnY: 
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4. Hben rules are violated, the opposing team 
gets possession of the tail. 

Answer the following questions by stating what 
you tt^nk would happen: 

a. Uhat would happen if a aeaber on your -tm 
continuously violated, a rule? 

b. What would happen if one leaber stepped 
outside the bouadiy line? 

c. What would happtn when i teai aenber 

hit the ball irlth hit hands when the ball 
is on his side of the net? 



- Student is able to draw concluiioBs and make ^ 
generalizations fron written selections. For 
example, given the folll^trlng statemeoti, "A 
ball is used to pity baseball. A.ballls uNd 
to play football. A ball Is used to play soccer 

. the student Is able to conclude that balls 
are needed to play scae of thtv^Jor sp^ts. 

Directions; Read the following description of 
the football tean, then circle the letter of 
the correct generalization about the teai. 

Heobers of the Braves tean were able to work as 
^unit. Each player was able to pradkt tbriovV 
Dent of his teamte and respond acccordingly," 

a. Uhen one Brave threw the ball, i&obody m 
ready to catch it. % 

b. When, the Braves got possession of 4h« ball, ' 
each teas aeaber wis ready for the isitt iove» 

c. Mien one Brave got possession pf the ball, 
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sooe of the other tean meobers would get 
upset. 

d. Members of the Braves vould help each other 
execute a play. 



^' Perceive relationships - Student is able to perce'ive analogies and relationships in written 

passages. For exaople, In the sentence, "A baseball is to a bat, 
as a tennis ball is to a tennis racket," the student Is able to 
see the analogy or relationship between the piece of equipment 
being manipulated and the piece of equipment -used for manipulation. 

^ACTIOT: Directions ; Complete the following analogies or 
relationships by selecting the coriect/ answer. 



1. A bat is to a baseball as a ping-poag Is to 
a , 

a. ping-pong table 

b. ping-pong pUyer 

c. ping-pong ball > 

2. 1 A swimming pool is to a swiooer as a track 
-is to a . 

V 

a. runner 

b. swimmer 

c. referee 



P. tiijo^imaJtJbml $^ 



1. Summarizing - Student is able to summarize 
I For example, given the folio 



i J^e idea^ presented in 
passage. 



a written ielectl|n. 



In the game between the Bulls and the Rams, the innings f 
went as follows: ' 
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InnlngB.' 1 2 3 ^ 5 6 7 8 » Final 
BULLS: 1 1 0 2 2 0' 2 3 0 11 
RAMS: 0 2 0 3 1 1 2 1 3 ^ 13 




, The student is able to fluanarize the gane by deterainiig that the It^s tod 
the ball game and by deteralning which tean had the oost runs during • 
each particular inning, . ' * 

*imvnY: Directions ; Show the g?oup ft video tape, fila 
.,or slide series of a football „aae, then asic the 
students to aui^rize the events of the. gaae. 
Ask for such things as a suunary of the scons,. 
or events leading to a touchdown. ' 

2. Seauenclnt. - Student is able to reorganize a series of events into the sequence in which 
the event occurred. 



ACrWITy: Given the 'following passage, fiarry cane up to 
bat after Sn had hit a home nm. Before Saa " 
wafi^ to bat, Dick also hit a hoie run.. The 
game ended right after Mark batted in two 
runners and Ted struck out, the student 




1 



can reorganize the events, in order of occunencj^r.' , > 



1. Dick h^t a home runi 

2. San hit a hone run. ' ',i 

3. Harry hit a hone run. \ '\ 

4. Mark batted in two namers and Ted itru'ck 
out;. *' • ' ' ' ^■ 
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1. Identify relevant and irrelevant information - Student is .able to det^igaliJ^what/ln^orBfttipp . 

In a written passage' Is rejpantfand yhit isV" . 
irrelevant. , For cxanplftjvW the fijlloldngfpal^J • . 
age the student, imderljiiies* the itrelevanty^tfr( 
nent: • . ^ 



■■.if) 
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Snow skiing. can be' a dangerous sport; If, 
the sldrer loses his balance be may fall and 
injure hliself. If his ski comes off, it 
my go flying sown the slope and hit soioe- 
one. The scenery of the mountain. may be 
beautiful . A beginning skier may lose con- 
trol, run into, and injure a fellow skier. 

^ACTIVITY: Directions : Read the following description for . 
preparing to do exercises and identify irrelevant 
information (infoiinatlon that is not needed) by 
crossing it out. 



Do^exercises in an area where you have enough space 
to move around so as to avoid hitting people or objects. 
Wear loose fitting clothes to allow for freedom of 
movement. Exercise builds muscle tone. Use a mat 
on the floor for protection . 



t^pri 



Identify adequacy of material - St^^Tls able to determine whfether sufficient information 

is supplied in the written passage to perform a given task. 
For example, given the following Information concerning the 
rules of the game: 

1, The object of the game is to eliminate the players on the 
opposite team. 



2. Any number of people may play as long as boti teams have 
an equal number of players. 

c 

3. ' Equipment needed is a ball and a score board. 

Let the student decide if the above InformaUon is adequate 
enough to, play the game. 
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*ACriVnY; Directions ! Give the students the following 
infomatlon! 

The object 0/ the game is to eliminate the 
players on the opposite team. Any nuiber of 
people may play as long as both teams have an 
equal number of players. Equipment needed is ■ 
a ball and a score board. 

Then have the students prepare and 'begin to play 
I the game. Let^ the students discover that they 
don't have enough available information to proceed. 



3. Understand reliability of author - Student is ablef to identify the qualifications which 

would enable a person to write a selection. For 
example, the student would.be able to identify that a 
pro football player is a better qualified person to 
write a selection on football than a person who has 
never seen or played the game. 

*ACriVnY: Directions ; Who would be most qualified to 
write the followin| articles? 



An article on baseball! 




a. 
b. 



An article on football ; a, 

b. 



An article on swlMlng; 



a. 
b. 



An article on tennis ; a, 

b. 



. Gerald Ford 
Hank Aaron 

r 

Paul Nevpn 

Joe Namath 
Alan Shepard 
Archie Bunker 

Pill Cosby 
John F. Kennedy 
Mark Spitz 

Billy Jean King 
Cher Bono r- 
Sophi^ Loren ■ 
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REFERENCE AND Sm SKILLS . 
A. h[vLmi S^ . • ' ■ • ' 

1. Understand library arran^aent« ■ Student is able to understand the classification systea' 

I ^ of the library arrangement and the classification, of the 

▼ ^ books. For ranple, a shjdent is able to recognize that 

a book on playing football would be classified under 
700-799 Pine Arts and Recreation section in the Devey 
Deciaal Systen of classification and is able to locate 
the book on the library shelf. 

2. Htmze tte dlct^ student is able to use the dictionary. to obtali infor«tion. 

block or Uckle" in the gaoe of football, he could use the 
dictionary to determine their aeaning. 

3. Mi" the encHl^ Is able to use the encyclopedia to obtain Informtion.' 

For ample, if the student did not know. ;t1i£ history and/or 
background infonntion or the prinlcple idea of the gaK 
^ "lacrosse", or "jal alal", be could use the ' 

encyclopedia to detendne the needed infonatlon. 

4. M lite specialized referenc e gaterlal - Student is able to m reference soorces such 

' aff an atlas, alnanac,^ tbesiorus, reference lanual, 
journal, etc. to obtain laforMtlon. For exa^)le, 
if 8 student did not kaov «bo had von the Iforld 
Series in baseball for the past five years, he 
wuld knov what reference be could use, such as 
the alianac, and how to locate the Inforwtlon in 
aloanac. 

*mm: Give the students a Tteasnre Bnnt in the library 

by giving thai a sports quiz ihose answers are 
f found in various reference books. 
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For exanplei , 

1. What are the measurements of a football field? 
(160' wide x 300' long - goal to go^ and 
side to side) 

2. Uhere was the first eighteen-hole golf ^ 

' course built?- (St. Andrews, Scotland, 1754) 

N, PS w 

3. Who devised the games of basketball? (James 
•• Naismlth, 1892, at Springfield College in 

Springfield, Massachusetts) 

4. What are the 5 players on a boy's basketball 
team called? (center, right forward, left 
forward, right guard and left guard) 

3. Where did the game of Badminton, receive its 
name? (at the Duke of Beaufort's estate. 
Badminton, in Gloucestershire "where it had 
Its beginnings) 

6. Who is the "Father of Gymnastics?" 
(Friedrick Jahn - 1778-1852-) 

7. What is the forerunner of the javelin? 
(the' spear throifer of ancient times) 

•8. When wer^the first Olympic festivals? 
(776 B.C.) 

9. , Name 3 individual sports. ' 

10. Find the meaning of the following terms as 

they apply to sports: 
« ace, love^ match smash, 

singles, birdie, honor, 

rough, penalty, irons, 

down. etc. 
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1. Underhand and use book parts - The student is able to locate, know the function of, and 

hov to use each of the following book parts: 

. Title page, copyright information, table of contents, 
, lists of charts and illustratloniT introduction, 
preface, foreward, appendix, bibliography, glossary, 
index, study questiorii, pronunciation keys, answer 
keys, list of suggested reading, naps, tables, graphs, 
diagrams, footnotes, typographical aids, and 
marginal notes. . . 

For example, if given the word "opponent", the Went 
would know that he could look in thajlossary to fine 
the word. If the word is not in thiilo^sary, the student 
would know to use the index or the wle of contents 
, to fipd the location of the word. \ 

*ACTIVmf| Given the following chart, the students should 
y be able to answer the questiods biilow. 




Club 


Oislmei 


Utt 








1 




Drhrfnfli tre 


i 


llO-irOyaitk 


Dri^r (riHii Ijinnjy with pxxl lii 


3 




()r \x\t^%\ (or Mi 9Atl Jklar^ 






Onlair^iylorUuttddkUixf , 








« 
• 


liO-lDOyink 


On^)ir^^Jy lordiitiiicf 


3 


llft-lWyanli 


Op f^in\i\ lordutvict 


K 


120-1 lOyard^ 


Oh (nr Ut (ind flbta»(t iwl in the 


5 


]0(Wll()>-an}) 


On \m%) lor Ut and distmt ind is ike 


1 




Oft lor lolt and dutancr lod in (he 


• 

K 




Ap|}mj(h |(> itreei 


1 


TlwlOOvtidi 


Appntach to ^ 


\ 




iholt, deep nni]^. ind boot Ininbn 






(^tV until 



1. Which club would you use when you are on the 
grefen? 



2. Which clubs could you use to drive off the tee? 
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3. If you are on the fairway, which wood could 
you use for a distance of 135 yards? 

4. Which iron would you use as you approach the 
green at about 170 yards? 



skim , and scan - Student is able to preview materials and to skim to get, a general 
idea of the content of the material, or to scan to find particular 
Inforaajtlon contained in the material. For example, students 
wuld be able to scan a neyspaper article io find the results 
of a ball game between two particular teams or be able to 
skim a picture to determine what persons are playing the game. 

*ACmVITY: Give the students 5 minutes to look at the 

chaptear on 'Archery". (Give the students the 
following questions" befjore they begin ^) 



1. In archery , what iii a Range Round? 

2. What equipment is needed for ea^h archer? 

3. What could you call out as a warning when 
you are shooting? 

4. What doeT^term trajectory mean? 



5. 



^ would you 



correct a low cluster?- 



according to material and purpose - Student is able to change/adjust the rate 

(speed) to the type of material he reads 
depending on the content and/or purpose. 
$. For example, a student should be able 'to 

analytically. lad critically read a technical 
manual describing procedures for playing 
a game, and then readjust his reading rate 
to a faster pace to_ scan the material to 
locate and obtain a specific piece of infor- 
mation such as the type of equipment needed 
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to play'a partlciilar' eaie. , [ ' ^ ■•' ■ 

*JOIVm; Give the sttients ^ aiiuiteB to stan/the . . . ' . 
chapter on Bocter iti order to |ll?t tfi^ /, i ^ 
eieVen players 'aqdj their jobeh Then'Wve' . 
an appropriate fliK|unt o^'tlie to carJjully 
read the chapter soccer ^o t)iey • ; / 
y would be able to aituaUy play the . ' 



1 



y 
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FOR YOUR INFORMATION " 

• 



I. 



. RECOGNIZING AND DIAGNOSING READING PROBLEMS 

leueZ in wailiMi^ dti ldm^mp^iJl^mm JWUU - Students should b^' able to com- 
prehend the material they are required to read. Too, students vary in their reading 
abilities. In order to meet the needs of individual students, that is, to match the 
proper level reading material with the reading ability of tl)e students, multi-level 
texts are required, This means that the teacher should be avare of the reading levels 
and abilities of each student and the readability l^vil of teztbooka used. If this Infor- 
mation cannot be obtained from a source, such as a reading teacher, reading resource 
personnel, or a reading consultant, the teacher, hinsilf, should be able to determine the 
reading level of the student through informal diagnosis and should be able to determine 
r 0 . the readability level of a textbook. (See appendix for how to find the reading level 
of a book.) 



i] mUcm. mIojijuiineJiiU - Teachers need to be aware of any physical and/or emotional 
problems that students may have. Such problems handicap learning abilities. Information 
may be obtained from cumulative folders, health records, school nurse, guidance counselors 
etc. ' . 



C. ld»nU[kaibn oj litKiiiQtk and mkum k Iwm^ modaliUil) - Leaning modalities are 
^ sensory channels of perception (visual, auditory, kinesthetic, haptic) through which a 
V, child learns, feople usually have a strong preference for one modality through which 
skills can best be taught. Teachers should recognize the preferred learning modality of 
an individual and tea^h skills through this modality (although it is essential not to 
ignore other learning modalities).. For/example, if a student learns best through 
visual perception, provide, as much visual stimulus as possible to aid his learning, 
and if he learns best through auditory perception, provide as much auditory stimulus as 
possible, etc. 
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t , Idengj^B oj mdiunt imut • liichas should be aware of what interests individual 
students have and use these interest to help motiviate learning. For exaiple, if a student 
is excited by football, provide aa iiny materials as possible-stories, movies etc.-- 
concerning football. , ' 



11. »SC^(MZItBI«iaiTOKlBWSOF» 

3. Teachers need to be ware of rtrogth/weateeBseB/llaltations of different tests. 

luf: ^ " '""f "'"I'^'tered InteUlgme test that is biased toward 

be diJrLri ^ *• ■» «"« """l"! PwUa". The resdtlng score 

The learning experlentei tt a parios art reflected In his tcncept develoiment, Persons irttb 

^^^J i " l» dlffltult fo a person to 

^.r«..d the concp, of , kaU ^ if ft. person had m« seen or dl4 not tao» *.t a 



/ 



Teachers need to understand that people froi various parts of the country or different 
geographical domains will differ with respect of some points of syntax (gramatical^fqnnatlons), 
phonology (pronunciation), and vocabulary. One dialect is not superior to finother dialect. ^ 
A person should not be Judged as superior or inferior by his dialect; rather, one should attempt 
to understand varying dialects. 

I)- 

III. PEimM MNG SHMBE TAKEN INli i\CCOlM 

Teachers need to be aware of the sequence of skUla to be taught in their subject area and 
need to be avare of individual needs sni abilltiu. In this vay, students can be taught 
needed skills. For example, a student m cannot bounce a ball will need to be taught the 
skill of bouncing a ball before he can be expected to play the game of basketball effectively. 

Teachers need to be avare that there is more than one method or approach to teaching a 
skill /concept, and that the method that 'works for one person may not work for another. 
Approaches, therefore, should be varied to meet the needs of individuals. For example, 
one student may best learn by actual application such as actually playing basketball in 
order to learn basketball, whereas another person may best learn to play basketball by 
reading about procedures to follow from a manual. 

Teachers need to be able to evaluate reading material to determine what skills are Introduced, 
what 'Content is covered, and whether the skills and content that are coverad meet the needi 
of the students. If needs are not met, then the material should not be used. For example, 
if students need help with techniques of swimming, provide material covering the techniques 
of sviming, or provide material that \H11 aid in the development of svisilng techniques 
such as physical coordination development. 

d - 

J 
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.tachas shouU m various types of grouping to .eet the Individual needs of students 
lou grouping pattern, aa, IncMe grouping k, tvo's, four's. 'etc., grouping Ha 
■race, grouping by physical alUltles and/or needs, grouping by acadenlc ablliM« ,1/1, I'j 
grouping by Interest or social needs, etc, ^roupl LLl I r JiJ" ^ sf ) 
depending on needs and oblectlves of the courBe Fnr Dv«nni. , i . ' ' ' 
to gMes the students J to parCTVL^S^'^^^^^^^^^^^^ 
needing further develop,ent wl-th physlca coordl4tion art t^rttet • 

L«\r:l!rr^^^^^^ - «^ 't^lents. 

iCTfi.^ «*tk ugh th. mking of Mterlali.) For em,le,V »t»dents need 
™ , jarte, to Identify their tea. and no Identlflcatlo v ,S or t i 
are avallaUe, Aaft ,tud»ta create their o» vests or «ans of te» Identify L 
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GRAPHJOR ESTIMATING READABILITY ' 
by Edward Fry; Rutgers Uitiversity Reading Center, New Jersey 
Average nunber of syllables per 100 wrfs- 
SH3RI Wilis LONG KODDS 



I.? 



Ce ' 112 116 I2t) 124 121 IM 156 1 40 i44 146 152 IW 60 16^ M. 172 



0 




The Readability Graph is not copyrighted. Anyone may fep'tee it' lo any quantity without 
pe;iDi88ion from the author and editor, ^e Readabil'lty Griph/ can be fouBd 'ifl Retdin}; Instruction 
for Classroott and Clinic ; Edward Fry, Author, McGraw-Hill ietok Conpany, p. 1972. 

Repjoduced for use by the Florida Departieot^f EdueitloJ, Ril^ lurUiigtoli, Ooinilsioner. 
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■ Djj-ections for Using the Fry Readability Graph (Revised) 



Count the words begimling with tl^^rst whol^nt^ce until you reach 10^ words. Include all proper 
names. Include abbreviations, count^tigrtli^as one word and one syllable. Omit numerals, such ai 'i 
3, 8, etc. Count written numberals (seven, eleven,'etc.) as words. Hyphenated words (full-length) 
count as one word. . ' , ^ 



Count the number of Syllables in the^OO word sanple. Count each syllablt you heir a^'you pronounce 
the words. There ^' a syllable for each vowel sound. 

Next count thfe.nimber of sentences in the hundred vpi^ saiph to the nearest tenth of a •sentence. 



Plot the readability level on the graph. 



More than bne sample should be taken from a text. When -this is done, find the average number of 
syllables a^ averaga sentenca length for each of the samples taken and then find the readability 
level on tile graph. 



Le: 
Sample 1 
Snple 2 

Sample 3 

'Average 



ft. 



U2 syllables 
130 syllables 
154 syllables 



142 sj^lables 



3.6 sentences 



6.3 sentences 



5.3 sentences 



5.8 aentencaa Readability: . 8tb 



